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Abstract
The purpose of this study is to find out the difference between two groups of students as regards to vocabulary production levels. 
While the students in control group followed the regular curriculum including the second one thousand most frequent words in 
English, the students in experimental group had a fourteen-week schedule of vocabulary implementation with enhancement 
activities consisting of the second one thousand most frequent words in English integrated into the regular curriculum. The 
sampling of the study consists of the students from a vocational school in Yalova. A total of 88 male, second-grade students 
participated in the study in the academic year of 2010–2011. This study adopted Productive Vocabulary Levels Test (PVT) as an 
instrument to examine the students' vocabulary production levels. After the implementation period, it was observed that there was 
a significant difference between the experimental and the control groups in favor of the experimental group in terms of 
vocabulary production levels. 
© 2014 The Authors. Published by Elsevier Ltd.
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1. Introduction
There is no clear cut number about how many words must be known by a L2 learner in order to be efficient and 
effective language user in target language. But it is clear that those who have richness in their vocabulary knowledge 
both in size and production can easily express their ideas and concepts in a more native-like manner because they 
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have a better communicative competence in target language (Hatch & Brown, 1995). The number of the words 
known by a L2 learner is not enough just to be an efficient and effective language user. L2 learner must also have 
huge amount of information about the words he acquires. Special emphasize must be given to vocabulary teaching 
within the process of foreign language teaching (Meara, 1996). In order to make L2 learners efficient and effective 
target language users, their vocabulary knowledge both in receptive and productive vocabulary level and also in 
production can be developed through activities specially designed for vocabulary building (Dale, 1986).
Vocabulary knowledge can be divided into productive and receptive knowledge (Nation & Meara, 2002). 
Receptive vocabulary knowledge includes the words that an individual is able to remember the meaning of and 
understand while listening to or reading a word (Schmitt, 2000). Productive vocabulary knowledge includes the 
words that an individual is able or chooses to use appropriately and accurately through speaking or writing (Nation, 
2001). In other words, Receptive knowledge carries the idea that people receive language input from listening, 
speaking and trying to comprehend information while productive knowledge implies that people produce language 
forms by speaking and writing to convey messages to others (Nation, 2003). Applied to the study of vocabulary, 
receptive knowledge suggests that the receptive vocabulary is gathered from listening, reading, and retrieving their 
meaning whereas productive vocabulary use occurs when a person wants to express vocabulary through written or 
spoken forms (Schmitt, 2000). Occasionally, people use the terms "passive" and "active" as synonyms for receptive 
and productive (Corson, 1995). Passive knowledge refers to listening and reading, while active knowledge refers to 
speaking and writing (Laufer, 1998). Corson (1995) explained that the terms passive and active are the most suitable 
to define vocabulary knowledge because some vocabulary may be well known but barely used by people in their 
daily conversations, therefore becoming inactive. For some people, one element of passive vocabulary is the Graeco-
Latin derived academic vocabulary words (Read, 2000). He asserts that due to low frequency, non-obvious 
meanings, and low familiarity with their use, Graeco-Latin derived academic words are difficult to use, and people 
avoid using them actively. Nation (2001) claims that these words form a lexical prevention, and for some people this 
lexical bar causes vocabulary to remain passive rather than active. The studies mentioned above provide a basic 
concept of vocabulary knowledge and the aspects of knowing a word. Vocabulary knowledge is a complex concept 
with various definitions, depending on research purposes (Nation & Waring, 1997). Both Richards (1976) and 
Nation (2001) provided useful frameworks to assess the learners' vocabulary knowledge. Generally, learners acquire 
and use receptive knowledge more easily than productive knowledge, though the reason for this situation is not yet 
fully known (Nation, 2001). Laufer (1998) tested non-native speakers' receptive and productive vocabulary sizes 
through the Productive Level Test and the Lexical Frequency Profile using teenagers. The results confirmed that 
non-native speakers' receptive vocabulary sizes are larger than their productive vocabulary sizes. Furthermore, the 
size difference between receptive and productive vocabulary increased with learners' ages. Laufer (1998) also found 
that advance EFL learners had similar size ranges of receptive and productive vocabulary. The researchers believe 
that gaining productive knowledge requires language learners to spend more time to blend information harmoniously 
and output knowledge thoroughly (Laufer, 1998; Ellis & Beaton, 1993). Learners' first language may interfere with 
their own second language learning to the extent that they themselves produce difficulties in gaining or producing 
second language knowledge (Patsy & Spada, 2006). For second language learners, words in the two different 
language systems might not precisely be the same as in Turkish and English. L2 learners need not only time, but also 
opportunities to practice skills in order to produce the knowledge of language (Parry, 1997). In this article whether 
studying vocabulary through enhancement activities increases vocabulary production levels of the students or not 
was researched.
2. Methodology
2.1. Model 
The aim of this study is to put forward the results whether studying vocabulary with additional vocabulary 
activities consisting of the second one thousand most frequent words would increase the vocabulary production 
levels of the students in foreign language classrooms. It is assumed that studying vocabulary with additional 
vocabulary activities enhances vocabulary production levels of the students in a positive way. For this purpose, a 
quasi-experimental design was formed. The design of the study was prepared according to the study carried out by 
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Nesselhauf (2005). Dependent variable of the experimental design is vocabulary production levels, as for the 
independent variable, learning-teaching input is employed. Thus, the study seeks to find answer to the following 
question; “Is there a significant difference in their vocabulary production levels between the students in the 
experimental group that had a vocabulary implementation schedule integrated into the regular curriculum and the 
control group that followed the classical methods used in the traditional vocabulary teaching?”
2.2. Participants
The sampling of the study consists of the students from a vocational school in Yalova. The students were 2nd 
graders in the academic year of 2010–2011. A total of 88 students participated in the study. The experimental group 
consisted of 43 and the control group consisted of 45 male students. Turkish was the only native language of the 
participants. The participant students’ ages ranged between 18 and 20. The school population consisted of students 
from different parts of the country with different ethnic and economic backgrounds. This vocational school is an 
institution which accepts students that have scores between 210 and 230 from YGS–1 and YGS–2 in the nationwide 
held university entrance exams. 
2.3. Data collection tools
To determine the impact of two different learning-teaching methods on vocabulary production, The Productive 
Vocabulary Levels Test (PVT) was applied. The Productive Vocabulary Levels Test is based on the original versions 
of The Vocabulary Levels Test. It uses the same words sampled from the 2nd, 3rd, 5th, 10th 1,000 levels and the old 
University Word List with 18 items at each level. In the test the learners have to complete the incomplete words 
using the context clues and initial letters. Since the learners have to go from meaning to the word form, it is called a 
productive test, in contrast to The Vocabulary Levels Test, a receptive test, where the learners see the word form and 
have to find the meaning. Apart from that, It is a test of vocabulary not writing skill. When taking the test, the 
learners need to pay careful attention to the sentence context and not just use the initial letters alone as the clue for 
finding the words. Thirty minutes was given to the students to complete the test. In this study, students were 
expected to write an appropriate word, some of whose letters were given, in the context provided for them. As to 
scoring, each correct word was awarded one point, but if there were spelling mistakes students were given a half 
point. 
He was riding a bicycle. 1 point, He was riding a bicyle. 0.5 point
2.4. Procedures
The study took place during the second semester of 2010-2011 and lasted for fourteen weeks.  Figure 1 describes 
the schematic representation of the design of the study. While the students in the control group followed the regular 
curriculum, the students in the experimental group had a vocabulary implementation schedule integrated into the 
regular curriculum. The English Language Teaching lessons in the vocational school that the study took place were 
administered as follows: Students are exposed to 5 hours of English every week. They study their main course books 
for 3 hours. They are taught grammar rules, and they do grammar activities in these lessons. In addition to that, two 
hours of laboratory classes provide students opportunity for self-study. Students can listen to the reading passages in 
a native speaker’s voice, or check their own answers to grammar, vocabulary, or pronunciation exercises on the 
computer. It is compulsory for the students to attend these classes. 
2.4.1. Treatment of vocabulary in experimental group
On the other hand, in the experimental group, students were exposed to approximately 80 words in four activities 
every week. Three of these activities, such as fill in the blanks, find the synonyms and matching-ups took place in 
each week of the schedule but the fourth activity changed. For example, the fourth activity of the first week was a 
934   Mert Topkaraoğlu and Hakan Dilman /  Procedia - Social and Behavioral Sciences  152 ( 2014 )  931 – 936 
crossword puzzle named smurfy verbs. In the second week, it was a find them up activity which was based on 
searching the words and marking them on different designs. In each “find them up” activity, different designs were 
created and presented to the students to increase their interest and motivation and by this way to enhance the 
retention of the newly learned vocabulary. For example in the “find them up 2” activity conducted in the fifth week 
of the implementation, the activity was presented in a heart design, in the “find them up 3” activity carried out in the 
seventh week, it was introduced in a clover design.. By the help of these activities, the students were exposed to 
different aspects of word knowledge of target words. The vocabulary activities created by the researchers were 
designed to reinforce the form and meaning connection. Studying vocabulary was not adequate alone, recycle and 
revisit strategy (revision of the vocabulary of the previous week) were also administered throughout the 
implementation period and this enhanced learning and remembering the vocabulary. The researchers listed the 
words that were included in the vocabulary enhancement activities from the second 1000 words of the General 
Service List according to the syllabus of the main course. After that, the draft of the fourteen-week schedule of the 
vocabulary implementation period, together with the activities of the first week that were incorporated into the 
schedule was created. The vocabulary activities were not prepared in advance. They were designed and prepared 
each weekend before the foreign language lessons during the vocabulary implementation period. Experimental 
group were exposed to fourteen-week intensive vocabulary schedule. The 14th week of the implementation period 
was used for general revision. The same kind of vocabulary activities were presented to the students in the revision 
week, but this time the least frequent 80 words of the 2000 words were selected and included in the activities to 
check the overall learning and to improve the retention.
Implementation in the Experimental Group Implementation in the Control Group
Pretest (PVT) Pretest (PVT)
Find The Synonym
General Service List Verbs 
Match Them Up
Smurfy Verbs
Boost Up Your Vocabulary 
Criss-Cross
Find Them Up
Fill In The Blanks
Improve Your Vocabulary
Unscramble These Words
Traditional Vocabulary Learning
Posttest (PVT) Posttest (PVT)
Figure1. The schematic representation of the design of the study
3. Results
At the beginning of the implementation period, in order to determine whether there was a significant difference 
between the groups, PVT was conducted as a pretest. In order to determine whether there was a statistically 
significant difference between the total PVT Pre-Test results of the students in the experimental and control groups, 
independent samples t-test was conducted. When Table 1 is observed, no statistically significant difference is found 
between the total scores the students in the experimental and control groups had from the PVT Pre-Test (p>0.05). 
This situation was interpreted as “with regard to the PVT Pre-Test scores, the vocabulary production levels of the 
students in the experimental and control groups were equal to each other”.
Table 1. Comparison of the PVT pre-test scores of the students in the control and the experimental group 
Group N Mean SD t p
Control 45 5.09 2.18
.69 .494
Experimental 43 4.77 2.20
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Paired samples t-test was applied in order to determine whether there was a statistically significant difference
between the total scores the students in the control group had from the PVT conducted before and after the 
vocabulary implementation period.  When Table 2 is observed, it can be clearly seen that there is no statistically 
significant difference between the PVT Pre-Test – PVT Post-Test scores of the control group (p >0.05). This 
situation was interpreted as “with regard to the PVT Pre-Test/Post-Test scores of the control group, the classical 
approaches used in the traditional vocabulary teaching methods  had no effect on the vocabulary production levels 
of the students”. If Table 2 is observed again, it can be seen that there is a statistically significant difference between 
the PVT Pre-Test – PVT Post-Test scores of the experimental group (p<0.05). This situation was interpreted as 
“with regard to the PVT Pre-Test/Post-Test scores of the experimental group, the vocabulary implementation 
schedule integrated into the regular curriculum affected the vocabulary production levels of the students in a positive 
way”.
Table 2. Comparison of the PVT pre-test / post-test results of the groups
Group Test N Mean SD r t df p
Control
Pre-Test 45 5.09 2.18
.64 -1.65 44 .105
Post-Test 45 5.51 1.78
Experimental
Pre-Test 43 4.77 2.20
.71 -17.62 42 .000
Post-Test 43 8.98 1.81
After the implementation period, in order to determine whether there was a significant difference in the groups, 
PVT was conducted as a posttest. To analyze the data, independent samples t-test was used and the results were 
shown in Table 3.
Table 3. Comparison of the PVT post-test scores of the students in the control and the experimental group 
Group N Mean SD t p
Control 45 5.51 1.78
-9.07 .000
Experimental 43 8.98 1.81
When Table 3 is observed, it can be seen that there is a statistically significant difference between the PVT Post-
Test scores of the experimental and control groups (p<0.05). This situation was interpreted as “in regarding to the 
vocabulary production levels of the students, the vocabulary implementation schedule integrated into the regular 
curriculum increased the vocabulary production levels of the students more than the classical methods used in the 
traditional vocabulary teaching”. 
4. Conclusion
This study was conducted to determine whether studying vocabulary with additional vocabulary activities 
consisting of the second one thousand most frequent words would increase the vocabulary production levels of the 
students and enhance their production in foreign language classrooms. With respect to the PVT Pre-Test results, the 
vocabulary production levels of the students in the experimental and control groups were equal to each other. As 
regards to the PVT Post-Test results, the figures revealed that there was a significant increase in vocabulary 
production levels of the students in the experimental group that were exposed to large amounts of vocabulary in 14-
week implementation period. An increase in the vocabulary production levels of the students in the control group 
that studied vocabulary in traditional method was observed in terms of the PVT Post-Test results but it was seen that 
this increase was not statistically significant. To determine whether there was a statistically significant difference 
regarding the vocabulary production levels of the students in the experimental and control groups at the end of the 
implementation period, independent samples t-test was administered. The statistics showed that focusing on the 
second one thousand most frequent words in English by way of vocabulary enhancement activities results in a 
significant difference in favor of the experimental group and has a positive effect in terms of the number of accurate 
word use and overall vocabulary production level in vocabulary learning. Because repetition, recycle, revisit and 
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memorization have been vital in acquiring vocabulary, which will change production for the better (Jiang, 2000, 
pp.64–65), this result clearly shows that the experimental group produced vocabulary more precisely than the 
control group because their level of retention became higher than the latter. As Meara claims “All other things being 
equal, learners with big vocabularies are more proficient in a wide range of language skills than learners with 
smaller vocabularies, and there is some evidence to support the view that vocabulary skills make a significant 
contribution to almost all aspects of L2 proficiency and productivity” (1996, p.3). In addition, Hwang and Nation 
(1989) postulated that when learners know the most frequent 2,000 words and all proper nouns they will reach about 
90% coverage of newspaper texts and have a fairly competent language proficiency level. The literature related to 
this research question also supports this result by putting forward the idea that vocabulary production is sensitive to 
L2 proficiency development, meaning that there is a close link between vocabulary production and L2 proficiency 
(Zareva et al., 2005). Zareva also found that vocabulary production increases as L2 proficiency develops, thus, the 
development of L2 proficiency in relation to vocabulary learning should be understood as a function of the 
enlargement of vocabulary production and the degrees of vocabulary knowledge. The results in this study showed 
that the students who studied vocabulary during the intensive fourteen-week vocabulary implementation period with 
various kinds of enhancement activities attained significantly higher scores in the Productive Vocabulary Tests than 
the students who did not engage with this kind of learning period and were taught vocabulary in a traditional way. In 
addition to that, by learning the second one thousand most frequent words in English, they achieved to be efficient 
and effective language users in the target language. To conclude, specifically prepared activities for vocabulary 
teaching within the curriculum not only proved to be valuable in increasing the vocabulary production levels of the 
students in the target language but also help them becoming talented and proficient language users in the target 
language.
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